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ABSTRACT

Through this article, we pordse an approach todkeof learning that allows us to work accordingthe context
and situation in a learning situation with a didacmodel instead of an educational model. The astbgtrategy is carried
out based on three essential elements in the edaiz of a learning situation. Namely, the schdtlaion especially on
the side of the educational management of the .clHss teaching infrastructure, especially in teraigeaching models
and strategies, defining the different stages tafaehing / learning situation and the differentesithat a teacher can play
in these different stages. Finally, learning straés by defining the different learning strategasl the different actions

that the learner must perform according to theedté#ht pedagogical models.
KEYWORDS: Teaching Model, Pedagogical Model, Class Managenle#ching Strategies, Learning Strategies
INTRODUCTION

The pedagogical orientations of training, of arteaj of a training center without being always @iplare
initially choices of the structure of the contentathe learning activities presented to the lean€he identification of
these options is the preliminary step to identifg elements and the links that exist between thenmterpret the results
of these interactions, to determine the pedagogaiel that underlies them. A model is said to destriptive” when it
describes an existing situation and "prescriptiwbén it represents "an ideal solution". Pedagogiuadiels are simplified
representations of theories that inspire them agdpih the areas of teaching and learning. The rdiffie constitutive
elements are the context of the pedagogical actienform of the pedagogical intervention, the héagy process and the
results of these actions. The mediatization oihiing, the industrialization of teaching and thaliindualization of
learning influence pedagogical orientations. Soedagogical models reveal unusable in situationsogimers particularly

well adapted.

The term "model" wants to emphasize strenuoustsfforthe articulation of the principles, and a game time,
the character a hypothetical effort of their choiescientific model does not tend to be an imagféection of reality, but
rather a possible interpretation, having an intecnasistency and seeking compatibility with reaépomena. In the same
way, the pedagogical model is presented as a wpltkypothesis, based on an epistemological, psyghuah sociological
reflection, also based on implicit or explicit ethi and political choices, and aiming to elabotgossible didactic. The
pedagogical model translates as well as theoretitaices of work that are not contradictory to eatther and aim at

guiding practical projects.
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Thereby, any pedagogical act can be read as théaneisof the play of such factors, within a leaqiprocess.
The word model is used in the sense that it habdrexact and human sciences (atomic model, ecenmwmdel). In all
cases, this is a theoretical construction effobetter reflect the overall significance of elenseat observable practices
(ASTOLFI et als, 1985).

A "pedagogical model" should not be understood apedagogy model«, or as a "model to be imitatedt,
rather as a set of theoretical principles whoseeite and articulation aim to define the condgiom possibility of
"good" pedagogy. The pedagogical model aims tochtlwe self-reflexion of a purely theoretical apminaas well as the
isolation of modes of didactic and pedagogicalvé@ts, whose validity remains purely local andfetg from not being

articulated on a larger project (Drouin, 1993).

In fact, to speak of an educational model (learhdaes not mean to introduce the idea of a noras@e-model),
but rather to seeks to model these practices, gagma coherence which may not appear at firseedidthese practices

are complex in relation to a large number of elem@Razan1993 ; Vérin, 1993):
» The teacher's representations of how learning i doentally: psychological component;

» The personal relationship it has with knowledgenseore as abstract concepts to build and reingesather as

objective data to acquire: epistemological comptinen

 The way the class is viewed and managed as a gfoujts interactions and projects: psychosociolabic

component

A pedagogical model must, therefore, survey thingsa more abstract level, going beyond the material
observable characteristics in a session, whichsb@id the understanding of what is actually plagatithere. It,therefore,
proposes to analyze the practices from a certainbeun of theoretical questions and proposes for aagdrtain number of

criteria, from which it seems possible to distirsfumodels (Nizet et als, 1993).

There are generally three main pedagogical modaks:imprinting model, the behaviorist model and the
constructivist model. These models reflect the etmhs of society and each has advantages and wesé® to take into

consideration depending on the context, the sdoathe content to be transmitted, the teacheletimaer, etc.

By analyzing the different pedagogical models, Wfeone agrees that Piaget and Vygotski and their
collaborators represent an essential referencemstaictivism and socio-constructivism in an ediocatl environment,
thesestandards are today far from being univocdicam be addressed in different epistemologicapemtives and from
multiple points of view. Although they share a e@rtnumber of postulates, notably the positionifidhe learner at the
center of the teaching-learning process and thestnmted and not passively character received ofMedge, these

paradigms nevertheless present considerable diffeseeducational plan (Legendre, 2005).

Our main purpose in this work is to propose an aagh to the act of learning based on, the schoohtsdn
especially on the side of the educational manageofeahe class. The teaching infrastructure esfigaia the models and
teaching strategies side by defining the differsiaiges of a teaching / learning situation and ffferdnt roles that a
teacher can play in these different stages. Finldhrning strategies by defining the differentrieag strategies and the

different actions that the learner must perfornoagding to the different pedagogical models.
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SCHOOLING SITUATION

The scholar form of learning is organized aroune tlonstraint and contains the idea of legitimatetsylic
violence. In particular, it follows that the teachws a legitimate power to evaluate learners. Tdreyalso supposed to
cooperate spontaneously, otherwise, they risk bgitjected to a constraint which again is givetegigimate. Demailly
notices that "the management of the class is wavim a whole series of haggling, more or less &Killmore or less

effective, to ensure the order consented" (Demdai®@1).

Doyle recalls that the classroom is the only edanat institution where many factors come togethigs implies
a process that begins as soon as learners andetsaghter the classroom (Doyle, 1986). This prodess several

characteristics such as multidimensionality, siamgity, immediacy, unpredictability, visibility, dristoricity.

School situations are therefore the result of tanton between the different actors involved ttisato say, the
teacher and the learners. Somehow, everyone devstogtegies for the situation to go in a directibat seems more

desirable and acceptable to them.

Thus teachers develop classroom management sasitegd learners develop strategies for class jpatiicn. It
is also clear that while the symbolic violence eisd loses its legitimacy for various reasons, ttamagement of the

class, as a result ofthe components analyzed bjeDbgcomes the site of a vast area of difficultgl ancertainty.

This is further heightened by the fact that therend agreement on the aims, objectives, and msérihe
school, which means that constitutively teachece fdilemmas. This has the consequence that dewglopie line of work
is to the detriment of another and that there issatisfactory solution. In this context, Perrensuahalyses of the

dilemmas of communication in the classroom arei@darly enlightening (Perrenoud, 1994).

Taking into account all the elements mentioned abdle "beginning of the year" is the moment wheerg
teacher deploys a series of behaviors, tacticsstategies to try to get from his class the wagldgstem that He wishes.
The same work, less visible, is done by the learnadividually or collectively. This is how the mgpromise is built that
will be the basis of the work of the year. In ortierobtain the contribution that he wishes, theltea can act through a

series of axes that all have to do with the managewf the class:
» Actonone's personal image ;
» Focus on learners as people ;
» Acton the class-group ;
e Take into consideration the material aspects ofituation ;

» Clarify expectations of learners' expected scheblaviors (this is sometimes referred to as "livimgironment",

"work environment ", "pedagogical contract") ;

» Clarify issues related to the teaching discipliiself (this is sometimes referred to as "the didamintract").

1 http://memoires.pro.free.fr'sommdoc.htm. Jeam&w#s Inisan, Elizabeth Vlieghe, Réécriture pouiolamation
et Passages d'un extrait de D.E.A de Jean-Fralmjsis.
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Figure N ~* 1: Learn how to manage a class

Figure 1

To conclude, the educational management of thes dancerns all the strategies, behaviors and taased by
teachers to obtain learner cooperation that alkl@ashing and learning. It is done both pedagogi@aild didactically. The
cooperation of learners would result in the esshintient of attitudes, behaviors, and actions of@ébeher located in three
poles that interact: the creation and work envirentnthe management of work’s situations and eveabagement

occurring in real time. The diagram in Figure Nt&gents us with a way to manage a class.
EDUCATIONAL INFRASTRUCTURE

The preparation of a learning situation involvasuanber of pedagogical decisions. The teacher npestify the

following parameters:
» The content and approach to study
e The particular strengths
* The needs and interests of learners
e Common essential learnings that can be introduced
» The most effective teaching approaches
These decisions are of crucial importance and meigtformed. As Glickman observes (Glickman,1991)

Effective teaching is not a set of generic prastidrit a series of teaching decisions made in engiontext. An
effective teacher does not use the same set ofiggador each course... On the other hand, het@oihg reflects on his

work, observes his learners know if they are le@yior not, and adjusts his teaching practice atingly. ».

The Teaching Infrastructure specifies and illusgahe connections between pedagogical approathigsftused
properly, are compatible with good teaching. Thegggroaches refer to the goals of education and/dpghe goals of the
various curricula. It also illustrates the differdavels of pedagogical approaches that range fiesching models, a
holistic approach, to teaching techniques, whigbresent a specific behavior or technique. At alels, the potential

exists to develop both the art of teaching andstience of teaching. The purpose of educationahsirfucture is to
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encourage teachers to reflect on their own pracideaching. In this work, we will focus only oeaching models and

strategies.

A teaching model is a functional and simplified negentation, a specific arrangement of activitiesl a
interventions, based on a particular conceptiotheflearner, the learning and the purpose of educalt constitutes a
guide for the elaboration of course contents, lfier ¢hoice of teaching methods, for the choice afagegical activities
and materials and for the animation of interactibesveen learners and the teacher. Joyce and Wsikred the different
teaching models into four major sets, each of wigctiominated by a conception of the educationtaedearner, and a
set of teaching methods consistent with this nofilmyce et Weil, 1972). Indeed, we find models tbatis on the human

being, social interactions, cognitive processed,tha technology of instruction.

No teaching model is perfect in itself. None caltyfaatisfy the great diversity of training needwxlaeducational
situations. So do not be limited to one model. Tifeerent models have interesting complementaritteey make it
possible to reach different goals for differentrieas, hence the need for a professional teach&ndav an extensive

repertoire of models and to use them flexibly adotg to the different situations encountered.

Concerning teaching strategies, choosing a teacddtiadegy, therefore, consists of planning a satp#rations
and pedagogical resources, arranging a set ofitepofethods and tools according to defined prims@nd in accordance
with a model of teaching. However, there is no garktrategy for each of the potential situatiamy decisions that are
more or less adapted to the contexts to the lesrmed the goals set. Some basic principles forldpwe a teaching

strategy
» Ateaching strategy must be planned after a castfaly of the pedagogical situation and before it ;
e The same teaching strategy cannot be suitabldlfdisaiplines, subjects, objectives and learningtents ;
» Each strategy should find ways to respect individkerning differences (needs and characteristics)
* Repetition of the same teaching strategy too aftanlead to saturation and rejection.

According to Charlier, a professional of teachiiggd specialist able to choose, among a seriessHilpilities, the
most adapted to a determined educational situatiGhéarlier, 1989). The teacher must,therefore, idle to analyze the

situation in which his action takes place, whiclplies the competence to:
e To perceive the components of the educationaltiitoa

» Recognize your own representations of the situatod those of other people involved (learners, miare
colleagues, management, etc.);

» To distinguish what can be changed from what carbachanged in the situation;
* Anticipate the potential consequences of its densi
» To interpret his relations with students withowing sides.;

* Be able to explain what is happening in the clamsrthrough theories of teaching and learning;
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» Consider alternatives for the same situation.

In most models, a teaching / learning situationuogén a multi-step process that varies from theefive stages
(Noverraz 2016 ; Bissonnette et Richard, 2005; Rohmann, R08d effective teaching strategy must anticipaaeheof
these stages, but not necessarily during the samedp In our case, we will suggest a four-stepcpss: the scenario, the
learning activity, the objectification and reinuesint {Vhite, 2005;Lewin, 1951).

The first step is the simulation through engagensmd initiation. The motivation stage, a cruciadpstin
capturing learners' attention and giving them detdsr engaging in the proposed learning activiigachers must
demonstrate the value of learning, making sensg démonstrating its relevance with meaningfullengnts for learners,

linking it to previous learning, and stimulatingrimsity and the desire to learn.

The second stage concerns the learning activigutiir an experiment, an exercise, a problem or ggrolhe
stage where you really acquire the knowledge aeddiéwvelopment of the targeted skills. Dependinghencase, the
learning is done through a presentation, a readingame, a discussion, a problem solving, reseatch The teacher

supervises this activity in a more or less dirextitay according to the level of autonomy of theriees.

The third stage concerns objectification througeotion. The stage of awareness and appreciatiavhat has
been learned with the previous step. This stageetnfrn and reflection on the information provideszon the lived
experience is important because it allows the krato feel that he is learning and progressingadioavs him to develop a
feeling of competence. The presentation of the waaikied out, the sharing of the experiences liregroups favor

reflection and valorization.

The fourth stage concerns reinvestment throughrtmesfer of learning, and the demonstration of cetepce.
The stage where the learner shows that he hassiaddrand learned by applying his knowledge inlevemt way in an

appropriate context.

The teacher, through the various stages proposec fieaching / learning situation, can play seveods
(functions) in the classroom and outside the ctawsr(Grasha, 1994; Bouchard, 1998; Dean, 2000; SAKI14; Dar,

2015;Veira, 20195. In this sense, we propose roles that the teardreexercise in class and outside the classroom:
The Teacher Planner

Anticipates, makes assumptions about learnersiitggrHe identifies the object of knowledge andpares it.
The Organizer Teacher

Analyzes the data at his disposal (school progréeasners' abilities, knowledge object difficulties He chooses
his objectives according to the analysis of theadatd organizes the device by defining on the lmisiss educational

scenario (task, instructions, material, groupirigpdsition, duration...);
The Mediator Teacher

Organizes, facilitates and accompanies schoolitetvin the classroom, on one hand between knayelexhd
learners and on the other hand between the |leattmamsselves. Through this double mediation, it actshree levels: the

action on the representations (destabilizationhef learners), the action on the construction ofablem (procedure of
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resolution), and the action on the speeches detraers.
The Communicator Teacher

To practice mediation, the teacher must be efftdiewerbal communication (use and adaptation efuthice, use
of the resources of the language) and in non-vetbaimunication (expressions, gestures, posturestiqgro in class,
identification of attention-breaking behaviors,.pt¢le should animate class situations in the sefisereate the spatial
conditions for a good exchange, state, ask andmeflate at the appropriate time instructions ardicjous questions,

facilitate, manage and exploit the interventionteafners).
The Evaluator Teacher

Measures according to the objectives set the attashing, he identifies errors to understand titellectual

processes of the learner and remedies them.

By integrating information and communication teclogies, the learning paradigm requires a changhédrrole
of the teacher who becomes the creator of pedagjogitvironments, interdependent, open and criticallaborative
worker, developmental provoker, mediator betweemwkadge and learner, collaborator in the succesdl édarners of an
institution (Tardif, 1998).

In conclusion, we find that the teacher can plaxesa roles, these roles can change dependingeooathitext and
the learning situation. This means that the teastdroices in teaching models and strategies depergkveral factors
such as, the nature of the discipline, the natfithenlearning activity, the specificity of the gy of learners, and so on...
Based on other work, the different actions of alea in a learning situation can be summarizedoliewis (Noverraz,
2016 ; Bissonnette et Richard, 2005 ; Furlong & Wey's, 1995).

Engagement / Priming

Situation settin
8 Motivation and curiosity

anticipate, perform,
identity, propose,

/pr;:nlzl\r\ Mmdi::nr\ /OlrlrL'ulen‘r\

analyas, thoose, accompany, act, animate, state,
arganize il tate operate, manage,

Evaluator

Stains [ Instructions

Learning activity

Acquisition and Mastery

C "
Awareness / Apprediation

Reflection and valorization

objectification

uoneniis ay} jo sasels

transfer / demonstration

J2y2ea} ayy 4o sajod JuR421a

reinvestment
application and appropriation

[
I

Figure N°2: Steps in the teaching / learning situation and teacher roles

Figure 2
Learning Strategies

Significant learning depends both on the teachirmggss and the way in which it is treated by leexn8chool
psychologists have become very interested in pees and have developed theories to optimize theraur case, we

will talk about learning strategies.
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research reports that specifically address learsiirajegies focus on three major concerns:

e Teaching and teaching conditions of learning sgjiateto promote their use and transfer (Presslafset1995;
Ouellet, 1997; Peters et Viola, 2003) ;

» The effects of this teaching of strategies on peréoce and learning (Hadwin et Winne, 1996; Hadtials,
1996)

» Comparative or descriptive analysis of learningategies and their characteristics of use amongéesirof
different educational levels (O’Malley et als, 198 mainville, 1993; Boulet et als, 1996; Wolfs 989.

In the context of school learning, the term leagnétrategy is currently used as a generic ternefer to all the
behaviors adopted by the learner who is learningd, al that can influence the way in which he oe &hgoing make it.
This conception is largely inspired by the defmitiproposed by Weinstein and Mayer. For these relseis, learning
strategies are tools that the learner uses to @;qotegrate, and remember the knowledge theyaarght (Weinstein et
Mayer, 1986). The same authors proposed a clastsificin which strategies are organized around ggees of storage
and information processing and around levels ofnieg according to the tasks referred to (simplecomplex tasks).
McKeachie and his collaborators also propose ssifiestion that separates the strategies accordinpe tasks or the
situations involved, but it is not precise and eamt strategies that are characterized by verablilevels of complexity.
In fact, some of these strategies are more likbaijltasks, as is the case with note taking (McKieaehals, 1987). For
their part, Boulet and his collaborators presentlatively elaborate categorization of strategiEbey classify them
separately according to the different cognitive tanegnitive, affective and resource management,theg subdivided
each category according to the role of the strategr objectives targeted by their use (Bouletist1096). Indeed, for
these authors, learning strategies are activiterfopmed by the learner to facilitate the acquisitistorage, recall and
application of knowledge at the time of learningus, the use of certain learning strategies allfmwvin-depth treatment.
This way of integrating knowledge takes into acdauset of actions performed by the learner. Tlaetiens promote the
use of learning strategies by the learner, allowiimg to develop and organize the information reeéiin order to be able
to understand and integrate it into his practiceravtime continuum. However, surface learningreefe the temporary
storage of content in order to complete a job oesamination without understanding it. This typeledrning can be
beneficial in the short term. Yet, it may be moiticult for the learner to refer to it again atanvenient time (Larue &
Hrimech, 2009).

In this work, we propose four categories of leagritrategies according to Boulet and his collalmwsatcognitive

strategies, affective strategies, management gitestend metacognitive strategies (Boulet et &96)
Cognitive Strategies

Refer to how to learn, acquire, memorize, rememther information at the right time (Larue, 2005).
Subcategories of cognitive learning strategies uihel development strategies, organizing strateg@sl, repetition

strategies. Here’'s some actions to consider:
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» Select: search and identify, by various meansyagleor useful information that has certain predeteed or

spontaneous criteria.

* Repeat: Repeat or duplicate the information fretyeoy the same action or procedure or by a contlminaof

different actions or procedures.

» Decompose: break everything into parts, separamezits at all that have their own characteristicthat are

complete units in themselves.
» Compare: search for items or features that estatgistionships or relationships between infornmatio

» Develop: develop or transform information to talecl or express in different forms its main chanasties or

components.

e Organize: build a set of information or knowledge@ding to characteristics or a disposition thatkes it

possible to identify or increase its semantic gnsicant value.
» Evaluate: take a critical look at knowledge in artiemake a choice, to determine its accuracy treva

» Check: ensure the quantity or consistency of infdiiom or knowledge produced according to externétréa or

requirements.
» Produce: externalize or concretely express the ledye deemed relevant.

» Translate (popularize): to transform knowledge iahother form, in order to make it more expliaittetter

adapted to the situation or to clarify the mearangording to the context (decontextualize, recdntdize).

Affective Learning Strategiesrefer to the psychological environment conduciwehe learner's acquisition of
knowledge. In addition, they take into account fiedings and emotions of the learner that coulddafhis concentration
or motivation in his learning. These strategiesniyaiefer to motivation, concentration, and contwblanxiety. They are

also linked to cooperation with others and conflegolution (Lasnier, 2000). Actions to consider:

» Focus: Do not give up or study only easy parts, adopbsitive attitude to the required task, and focuseren

the chances of success than the chances of failure.
* Make an effort: Provide an effort for one's work by setting peedajoals and using a reward system.
e Collaborate: Work as a team and participate in teamwork plagpnin

e Manage your Emotions be tolerant of others, accept the role assignetid¢ team and listen to others' point of

view.

Management Learning Strategiesare related to the activities performed by therleain order to properly
organize tasks, manage time effectively and uselad@ resources. Temporal, material, environmeatad human
resource management strategies are some of thategbdes included in this type of learning straté@/olfs, 1998).

Actions to consider:
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* Plan: schedule your activities and make sure you magagetime well;
« Adapt: adjust the material and resources availableheproposed activities;

e Opt: choose, depending on the context and the situati@ physical characteristics of the spacesawrgs where

the task is carried out (lighting, noise, climaibysical installations, layout or ease of accesqgqtapment, etc.).
» Solicit: to have help and support available human reseym®leagues, teachers, pairs,..).

Metacognitive Learning Strategiesaim to manage all other categories of learningtasgies (Lasnier, 2000).
They allow the learner to reflect on how they wdtkink, evaluate their effectiveness and adjusteexded. The learner
should be able to understand the "what", "how", éwhand "why" of learning, which means that it @t fimited to a
cognitive aspect and / or procedural. These stiegezpn be divided into three sub-categories: panstrategies, control

strategies, and regulatory strategies. Two action®nsider:

« Anticipate: attempt and anticipate or consider knowledgecgdlares, actions or situations that may arise ar th

would be useful for situations and tasks. alsosim®r the resources needed for situations or gatexnditions.

» Self-Regulating making an observation of one's own mechanismsfamctioning to readjust the behaviors and
knowledge related to the tasks and their waysooigithings. Likewise, allows adaptation by the trefficient
and cost-effective use of personal and environneasaurces. This involves improving or adaptingitoations

and events and a continuous process of adjustrasetion available knowledge and resources.

e The main goal of learning strategies is to makeniea become more effective apprentices. Talkinguakhe
learner is placing him at the center of the leagnomocess. It is to oppose two conceptions of itnginone
centered on the teacher, the other on the subjéeaming. The different pedagogical models allesvto define
the role of the learner in each case. Indeed, dipproaches to take into consideration where eaphoaph
provides an answer in its angle of vision. Thigvigat explains the necessity of each of them as ageits limits.
They are thus complementary for a global approadhe learning process. From the Hill point of vigteories
of learning are useful for two main reasons: theyjue a conceptual framework for the interpretatad what
we observe and offer guidance for finding solutitmproblems encountered (Hill, 1977). Some reseascpoint
to a real evolution in theories of learning in tast fifty years of the last century (Jonnaert, 200rhe most
remarkable development has been the shift fronb#&teviorist approach to learning to the cognitippraach
that has been extended by the constructivist, somistructivist and connectivist approach. This lation
concerns both the aims of learning, the role of¢lener, the role of the teacher and the roléetirain's internal
cognitive process (Villiot-Leclercq, 2007). Thefdiient pedagogical models allow us to define tHe of the
learner in each case. Indeed, five approacheséitdo consideration where each approach proatieanswer
in its angle of vision. This is what explains theed for each of them as well as its limits. Theg #ius

complementary for a global approach to the learpimgess.

e The Transmissive Approachclaims that in order to learn, the learner mustatientive, listening, following,
imitating, repeating and applying. To teach isdaowey knowledge in the exhibitors as clearly angrasisely as
possible.
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» The Behaviorist Approachbased on the principle that an individual adop&laavior. In this approach, to learn

is to give a new answer to stimuli that did notyarie it before, it is to acquire automatisms.

e The Constructivist or Cognitivist Approach, an approach that advocates learner-centeredgbssconsiders
that knowledge is built. It is the mental structua the subject that enable him to apprehend thedwThe
confrontation with a situation causes the consivacbf a mental schema. The mental schemas areedefi
according to the activity of the subject on theeab§, thus, it is necessary to encourage the engageof the
learner by proposing him learning activities whitdve a meaning for him. These patterns may beec&fe in
new situations. The learner through a processaflagion / adaptation will gradually acquire thents schemas

adapted to the new situation.

e The Socio-Constructivist or socio-Cognitivist Apprach highlights the role of social interactions in ciiye
development. The acquisition of knowledge goesuhhoa process that goes from the social to thevichakl. He
is at the origin of the concept of socio-cognitoanflict: the confrontation of ideas on a subjeads the learners

in interaction to reorganize their previous coneys and to integrate new elements brought byitbation.

» The Connectivity Approach based on the new uses of the Internet and the Ydmrding to George Siemens,
"the Achilles' heel of existing theories lies iretpace of growth of knowledge. All existing thearjglace the
treatment (or interpretation) of knowledge about thdividual. He explains that most learning needs

becoming too complex today to be addressed "insinldnead".

* We need to start designing social networking leagnénhanced by new technologies. The networkf ieglomes
learning (Siemens, 2005).

| Training designs

Teacher-centered Learner-centered
design design

Context Educational models Situation

Transmissive Constructivist Connectivist
appronch approach approwch
(Cognitivisi)

Behaviorist Soecloconstmict vist
approach approach
(Compriamatalisty (Socio-comitivisty

Context Learning Strategies Situation

Cognitive Emaotional Manmgement Metacognitive
stralegles strateghes strateghes strnlegies

Learner activities

Figure 3
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As a conclusion to this section, taking into cdesation the different learning strategies anddifferent
approaches resulting from the learning models, aveneentionactions whose use would favor the success oetmmér.
Firstly, it is necessary to treat more deeply,lédberate, to organize the information to be leaymegreover the group
work favors an in-depth approach (Tang, 1998). 8élyo you have to implement strategies for managimgr personal
work. Thus, commitment and perseverance would figeinced by the learner's perception of the vafub®activity, its
competence to carry it out and the controllabiityhe activity (Viau, 1997). Thirdly, one needsaiety of strategies that
he can use according to the requirements of thieerband finally to realize this adaptation, he thhesable to exert a
metacognitive reflection on his ways of learningiainville, 2000). This means that the teacherécehof models and
learning strategies must be contextual and sitnatjthat meanshe teacher must work with a didactic model andwith

a pedagogical model.
Towards A Didactic Model

Taking into consideration the three componentsudised above, which concerns the different behawbrs
teachers at the level of the educational manageofehe class both in terms of pedagogy and didaitn for obtaining
the concrete collaboration of learners that alléws$each and learn. Therefore, teacher choicesdohing models and
strategies depend on several factors such as theere the discipline, the nature of the learragjvity, the specificity of
the group of learners. This means that depending®context and the situation, the teacher maiseshoices in teaching
models and strategies. It is therefore mostly @ndidactic side than on the teaching side. In #mesway, the teacher's
choice of models and learning strategies (pedagfigare according to the context and the situattbaf means the
teacher is obliged to work with a didactic modehisTmeans that he can use several pedagogical snodé¢he same

learning situation.

In fact, if we want to present to learners theipalar ways to better cope with learning situatiansl offer them
methods of work, ways of studying, we can talk dbmethods, tools, procedures or techniques thatnwtl be learning

strategies in their own right, but in which the e$eertain strategies will be relevant.

Thus, the adoption of a more circumscribed uséhefdoncept of strategy and a simplification of tiseonomy
that results should facilitate the selection of tMsamost relevant to teach, because we will them Basic cognitive or
metacognitive actions to carry out the learningiclwiremains independent of the contents, the gitostor the orders of
teaching. Such an approach should make more treergptne cognitive resources that learners can hadethen they

themselves can choose, apply, transfer or conaetetelop their skills.

This allowed us to say simply that learning canoetreduced to one model. According to AUBLIN, téagh

allows the emergence of contexts and favorableitiond for learning (AUBLIN et als, 2003)llowing to:

* Manage the balances between the "learn" modelsrdiogoto the structure of the groups of learnerd awg

offering opportunities for individualization ;

» Give meaning to what we learn: the learner is domestl by the proposed problem-situation or it awgakes

interest and curiosity ;

e Confront the learner with a concrete reality (»irtual intermediary) ;
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» Confront the learner with the ideas of others (ctivéy, project,...) ;
» Confront the learner with the knowledge of otherst{orks and exchanges of knowledge,...).

All the work of the teacher will be to manage tb@nplexity of the act of learning and to make ttelr a more
systemic approach that relates to a system as éevdnoaffects it. Based on the context and theasitn during the
realization of a learning situation, the teachetets to work with a didactic model and not a pedagal model. The

diagram in Figure N°4 gives us a systemic appraeache act of learning.

The teacher

Planner, Organizer, Mediator,
Communicator, Evaluator

-

Accompany, Animate, Anticipate, Choose, 5 Social
Speak, Operate, Facilitate, Manage, Measure, auironment
Organize, Reformulate, Raise, Remediate, ... Technology
@
.2
%0
8 |, g .
1 E— g co-activity
L n = Sharing
Learner L
D D D D earner ~_
Exit b
=
Knowledge, skills and Knowledge, skills and
attitudes, in the state i attitudes, in the state |

Figure N © 4: Systemic approach to the act of learning

Figure 4
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